Lesson Plans Cite, Quote and Explain

Role of the United States Government in the Institutionalization of Slavery

This is essentially a two day lesson to introduce students to the concept of supporting their argument with primary and secondary sources. Students will be working in small groups of four or less, I suggest threes, and be engaged in a puzzling activity to address an essential question. It does not matter how they argue their answer, what does matter is how they support their contention. Students will be asked to dissect their sources and discern how they can support their point of view by making an oral argument in front of the class where they cite the source they are using, quote from the source then explain to their peers how this quote and source support their point of view. Students will have to use at least three quotes and two sources in support of their contention. 

Standards:

Nevada State Standards

· Identify primary and secondary sources as historical content.

· Interpret history through the use of primary and secondary sources. 
· Identify multiple perspectives of historical events. 
· Answer a historical question through the interpretation of primary sources. 
H2.[6-8].18    Describe the institutionalization of slavery in America, the 
resistance of the enslaved, and the ongoing struggle between proponents and 

opponents of slavery. 

Historical Thinking Standards

3. Historical Analysis and Interpretation 
4. Historical Research Capabilities 
5. Historical Issues-Analysis and Decision-Making

Common Core Standards

CCSS.ELA-LITERACY.RH.6-8.1
Cite specific textual evidence to support analysis of primary and secondary sources.

CCSS.ELA-LITERACY.RH.6-8.2
Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

CCSS.ELA-LITERACY.RH.6-8.4
Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
CCSS.ELA-LITERACY.RH.6-8.9
Analyze the relationship between a primary and secondary source on the same topic.
Materials Needed

Excerpts from The Following Historical Documents

· Declaration of Independence 

· Original Draft of the U.S. Constitution

· A Variety of State Slaves Codes

· Fugitive Slave Act of 1793 and 1850 (In this case a secondary source for grade appropriate content)

Action Plan:

Day One-Explain to students they are going to be doing an activity where they will have to develop an answer to the following essential question. (question should be on the board or broadcast on a slide) “What role did the federal and state governments of the United States play in the institutionalization of slavery in the country?” Answer any questions students may have regarding content, perception or vocabulary then explain to them they are going to work in groups with each member of the group having either a primary or secondary source of information regarding slavery.  Tell students they are going to practice a technique called, Cite, Quote, Explain where they will have to cite the source of information they are using, select an appropriate quote from the source then explain what the quote means in relation to answering the essential question. Model this for the students using a source and answer any questions they may have regarding the practice. Place students in groups of three or four and distribute source material to them making sure nothing is duplicated in the group. Provide appropriate time for students to read, discern and begin dissecting their source material then have students share their material with their group and discuss their contention regarding the essential question. Allow them enough time to begin putting together a logical argument to support their contention regarding the essential question. 

Day Two-Allow students upwards of ten minutes to finalize their arguments then invite the groups to share their arguments Citing their sources, Quoting from those sources then Explaining what their interpretation of the quotes are from those sources. To score students one could use a rubric, a rough outline as mentioned in the introduction or a simple formative pass/fail.

Suggested Extensions:

Students could take notes during the presentation then use those notes to create a summary of the information.

Students could argue the validity or humaneness of the laws

Students could explore the foundation of these laws and how they evolved over time

Students might separate and argue the necessity or ethics regarding these laws and statements 

Puzzle Pieces for Cite, Quote, Explain

These are elements I used for a unit on slavery but these sources could be from any primary or secondary source kids could use to puzzle.

Dred Scott vs Sanford 1857, Supreme Court Case, Chief Justice Roger Taney

Facts of the Case: Dred Scott was a slave in Missouri. From 1833 to 1843, he resided in Illinois (a free state) and in an area of the Louisiana Territory, where slavery was forbidden by the Missouri Compromise of 1820. After returning to Missouri, Scott sued unsuccessfully in the Missouri courts for his freedom, claiming that his residence in free territory made him a free man. Scott then brought a new suit in federal court. Scott's master maintained that no pure-blooded Negro of African descent and the descendant of slaves could be a citizen in the sense of Article III of the Constitution.
Court Decision: Dred Scott was a slave. Under Articles III and IV, argued Taney, no one but a citizen of the United States could be a citizen of a state, and that only Congress could confer national citizenship. Taney reached the conclusion that no person descended from an American slave had ever been a citizen for Article III purposes. The Court then held the Missouri Compromise unconstitutional, hoping to end the slavery question once and for all.
South Carolina Slave Codes 1712

Slaves were forbidden to leave the owner's property unless they obtained permission or were accompanied by a white person.

Any slave attempting to run away and leave the colony received the death penalty.

Any slave who evaded capture for 20 days or more was to be publicly whipped for the first offense; branded with the letter R on the right cheek for the second offense; lose one ear if absent for 30 days for the third offense; and castrated for the fourth offense.

Owners refusing to abide by the slave code were fined and forfeited ownership of their slaves.

Slave homes were searched every two weeks for weapons or stolen goods. Punishment for violations included loss of ears, branding, nose-slitting and death.

No slave was allowed to work for pay, or to plant corn, peas or rice; or to keep hogs, cattle, or horses; or to own or operate a boat; to buy or sell or wear clothes finer than "Negro cloth.”

Source: Boundless. “Slave Codes.” Boundless U.S. History. Boundless, 21 Jul. 2015. Retrieved 25 Feb. 2016 from https://www.boundless.com/u-s-history/textbooks/boundless-u-s-history-textbook/slavery-and-reform-1820-1840-16/slavery-in-the-u-s-122/slave-codes-653-10159/
Virginia Slave Code of 1739

No slave could be taught to write, work on Sunday or work more than 15 hours per day in summer, and 14 hours in winter.

Willful killing of a slave exacted a fine of 700 pounds, and "passion" killing 350 pounds.

The fine for concealing runaway slaves was $1,000 and a prison sentence of up to one year.

A fine of $100 and six months in prison were imposed for employing any black or slave as a clerk, for selling or giving alcoholic beverages to slaves, and for teaching a slave to read and write.

Freeing a slave was forbidden, except by deed, and after 1820 only by permission of the legislature

Constitutional Convention of 1787; 3/5 Compromise

The Convention had unanimously accepted the principle that representation in the House of Representatives would be in proportion to the relative state populations. However, since slaves could not vote, white leaders in slave states would thus have the benefit of increased representation in the House and the Electoral College. Delegates opposed to slavery proposed that only free inhabitants of each state be counted for apportionment purposes, while delegates supportive of slavery, on the other hand, opposed the proposal, wanting slaves to count in their actual numbers. The compromise that was finally agreed upon—of counting "all other persons" as only three-fifths of their actual numbers—reduced the representation of the slave states relative to the original proposals, but improved it over the Northern position. An inducement for slave states to accept the Compromise was its tie to taxation in the same ratio, so that the burden of taxation on the slave states was also reduced.

Representatives and direct Taxes shall be apportioned among the several States which may be included within this Union, according to their respective Numbers, which shall be determined by adding to the whole Number of free Persons, including those bound to Service for a Term of Years, and excluding Indians not taxed, three fifths of all other Persons.
Declaration of Independence, 1776; Committee of 5 John Adams, Thomas Jefferson, Benjamin Franklin, Roger Sherman, Robert Livingston
We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.

That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed, That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government, laying its foundation on such principles and organizing its powers in such form, as to them shall seem most likely to effect their Safety and Happiness. Prudence, indeed, will dictate that Governments long established should not be changed for light and transient causes; and accordingly all experience hath shewn, that mankind are more disposed to suffer, while evils are sufferable, than to right themselves by abolishing the forms to which they are accustomed. But when a long train of abuses and usurpations, pursuing invariably the same Object evinces a design to reduce them under absolute Despotism, it is their right, it is their duty, to throw off such Government, and to provide new Guards for their future security.

Fugitive Slave Acts 1793, 1850

The Fugitive Slave Acts were a pair of federal laws that allowed for the capture and return of runaway slaves within the territory of the United States. Enacted by Congress in 1793, the first Fugitive Slave Act authorized local governments to seize and return escaped slaves to their owners and imposed penalties on anyone who aided in their flight. Widespread resistance to the 1793 law later led to the passage of the Fugitive Slave Act of 1850, which added further provisions regarding runaways and levied even harsher punishments for interfering in their capture. The Fugitive Slave Acts were among the most controversial laws of the early 19th century, and many Northern states passed special legislation in an attempt to circumvent them.
The 1793 Act gave slave owners the right to recover escaped fugitive slaves and required citizens to help in the return of an escaped slave from one state to another.
The 1850 Act raised penalties for helping slaves to $1000 and six months in jail

The 1850 Act penalized United States officials who did not arrest an alleged runaway slave

Runaway slaves were not entitled to a jury trial

Runaway slaves were not allowed to testify on their own behalf

